The Future Orientation of Iranian Adolescents Girl Students and their academic achievement  by Hejazi, Elaheh et al.
Available online at www.sciencedirect.com
1877–0428 © 2011 Published by Elsevier Ltd.
doi:10.1016/j.sbspro.2011.04.124
Procedia Social and Behavioral Sciences 15 (2011) 2441–2444
WCES-2011
The Future Orientation of Iranian Adolescents Girl Students and 
their academic achievement 
Elaheh Hejazia, Azam Moghadamb, Zahra Naghshc* , Reza Ali Tarkhanc
a Faculty member of Psychology and Education, Tehran University , Iran
b Faculty of Psychology and Education, Allameh Tabatabaei University, Iran
c Faculty of Psychology and Education, Tehran University , Iran 
Abstract 
The purpose of the present study was to investigate the situation of girl's future orientation and its relationship with 
academic achievement. For this purpose, 193 second year girl high school students were chosen by stratified 
sampling from Tehran city high schools. To measure future orientation, Seginer questionnaire including 3 
components: motivational, behavioral and cognitive was used and for academic achievement, three mean scores of 
English language, mathematics and Persian language was applied. The findings suggested that Iranian girl students 
have a future orientation and there is a positive relationship between future orientation and academic achievement. 
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1. Introduction 
Some people are able to foresee the future implications of their present behavior. They understand how their present 
task-engagement is meaningfully related to desired future goals and how their present behavior serves the attainment 
of those future goals. Other people would rather live in the present; they do not anticipate as strongly the future 
consequences of their present activities. The degree to which people are able to look into the future, and thus foresee 
the usefulness of their present behavior, differs from one person to another (Simons et al, 2004). Future orientation 
consists of the images individuals hold concerning their future\ as these images are reflected in hopes and fears 
(Seginer and Halabi-Kheir, 1998). A characteristic feature of future orientation in people is when, at a certain level 
of their development, they become conscious of the differences and connections between the past, present and 
future. Future orientation is a necessary requirement of a person’s general orientation and existence concerning 
events  their  own environment,  reasons,  goals  and consequences  of  their  own actions  (Hideg and Novaky,  2010).  
Evidence suggests that future orientation can be a powerful motivator of current behavior (Greene and Debacker, 
2004). There are a lot of studies on future orientation and differences concepts, but their connection has not been 
examined mostly in the area of academic achievement. The main purpose of this study is to investigate the situation 
of girl's future orientation and its relationship with academic achievement. Because thinking and planning for the 
future are particularly important for young people for several reasons. First, adolescents are faced with a number of 
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normative age-specific tasks set by their parents, peers, and teachers. Second, adolescents’ future oriented decisions, 
such as those related to career, life-style, and future family, crucially influence their later adult life. Third, how 
adolescents see their future plays an important part in their identity formation, which is often defined in terms of 
exploration and commitment conceming future-oriented interests (Nurmi,1991). In contemporary societies\ 
adolescents are expected to actively negotiate their passage into adulthood by considering the future and preparing 
for it\ and orientation to the future is an important adolescent developmental task.( Seginer and Halabi-Kheir, 1998). 
Younger adolescents consistently demonstrate a weaker orientation to the future than do individuals 16 and older, as 
reflected in their greater willingness to accept a smaller reward delivered sooner than a larger one that is delayed, 
and in their characterizations of themselves as less concerned about the future and less likely to anticipate the 
consequences of their decisions (Steinberg et al, in press). Research on future time perspective (FTP) and academic 
achievement relied heavily on Wallace's (1956) definition of extension of FTP as "the length of the future time span 
which is conceptualized" (p. 240 in De Volder and Lens, 1982). Results showed that students with high grade point 
averages (GPA) and high study persistence attached significantly higher valence to goals in the distant future and 
perceived studying hard as more instrumental for reaching goals in the distant future and open present, than students 
with low GPA and low study persistence (De Volder and Lens, 1982). Anderman et al. (1999) showed GPA was 
predicted from both present-self indices of academic and social self-concept and future-self indices of academic and 
social self-concept. They found that the best predictors of present-self GPA were having a current positive academic 
self-concept and being female. The best predictors of future-self GPA were positive academic future self and being 
female. 
2. Method 
2.1. Participants 
The sample consisted of 193 second year girl high school students chosen by stratified sampling from Tehran city 
high schools in 2010 academic year.  
2.2. Measures: 
 2.2.1Future Orientation Questionnaire: 
Insert your heading text and choose the appropriate heading level from the style menu. Insert your heading Future 
Orientation Questionnaire, designed by Seginer (2009), was used to assess the future orientation. This questionnaire 
consists of 39 items with a response format ranging from 1 (completely disagree) to 5 (completely agree). The same 
items can be filled out to assess three  future orientation components including motivational, behavioral and 
cognitive. Sample items are: ‘‘My education gives me certainty in life’’ (behavioral; 12 items), ‘‘I think a lot about 
my education’’ (cognitive; 6 items), ‘‘I often think it would be better to try to find a different best friend’’ 
(motivational; 21 items). Behavioral component consists of two subscale, commitments and discovering options 
about future for example making decision about choosing academic branch; cognitive component consists of two 
subscale that reflects main aspects of students' thoughts for example thinking about future education and 
motivational components consists of 4 subscale, external control, internal control, expectancy and value for example 
feeling towards future education. Cronbach's alpha and sample items related to each component is reported in the 
following table. 
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Table1. Cronbach's alpha 
Academic orientation components Cronbach's alpha 
Behavioral component ./83 
Cognitive component ./76 
Motivational component ./92 
Academic achievement: Mean scores of students in three courses (mathematics, English language and Persian 
language) were used to assess students' academic achievement.  
3. Findings 
Explanatory factor analysis with Principal Component Analysis extraction and promax rotation was used. Measure 
of sampling adequacy of Kaiser –Meyer-Olkin was equal to ./78 and Bartlett's test of sphericity was equal to 
3719/36. It was shown that sampling and correlation matrix was proper for this study. Regarding screeplot's 
eigenvalues and explained variance by each component, three factors were extracted. Behavioral, cognitive and 
motivational factors can explain 29/92%, 9/13% and 6/57% of the academic orientation scale. 
To investigate situation of students' academic future orientation in these three factors, one-sample t test was used. 
The result of t test was shown in the table 2. 
Table 2. The means of future academic orientation factors 
Future academic orientation factors Mean Std. Deviation t Sig. 
Behavioral 40.77 5.07 27.77 ./001 
Cognitive 21.83 3.40 26.66 ./001 
Motivational 76.76 8.82 35.50 ./001 
As seen in table 2 the observed t in three factors were significant at alpha level of ./01. So, Iranian girl high school 
students have academic future orientation. 
To assess correlation between factors of academic future orientation and academic achievement, Pearson product-
moment correlation was used (see Table 3). 
Table 3. Pearson Product-Moment Correlations among the Variables 
4321variable
1Behavioral
1.18**Cognitive
1. 29**.34**Motivational
1.32**.08.28** Academic achievement
                      Note. * p < 0.05, ** p < 0.01. 
As seen in table 3 academic achievement was significantly correlated with behavioral motivational variables. 
However, it was not significantly correlated to cognitive variable. 
To recognize which of the variables included in the model contributed to the prediction of the academic 
achievement multiple regression was used.  
Table 4. Model Summary and ANOVA 
variable R R Square Adjusted R Square 
2R' F Sig. 
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Academic orientation .35 .12 .09 . 12 3.89 .01 
Adjusted R square shows that 9 percent of the variance in academic achievement explained by academic future 
orientation. The result of ANOVA shows that multiple R is significant.  
Table5. Regression coefficients 
Model E Std. Error Beta t Sig. 
Constant 37.83 5.90 - 6.40 .001 
Motivational .15 .06 .24 2.19 .03 
Behavioral .20 .10 .19 1.84 .05 
cognitive -.22 .17 -.14 -1.31 .19 
Regarding to significance column, two variables makes a statistically significant unique contribution to the equation. 
To compare the contribution of each independent variable we should pay attention to Beta. As seen the largest beta 
coefficient is.24, which is for motivational components. This means that this variable makes the strongest unique 
contribution to explaining the academic achievement, when the variance explained by all other variables in the 
model is controlled for. Also, behavioral component .19 explained the variance of the academic achievement, when 
the variance explained by all other variables in the model is controlled for. Further, cognitive component was 
eliminated from regression equation because it does not have a significant beta coefficient. The regression equation 
is: 
Academic achievement: 37.83+.15 (motivational component)+.20 (behavioral component) 
4. Discussion 
The results showed that Iranian girl high school students had academic future orientation in three components, 
motivational, cognitive and behavioral components. Having academic future orientation could help girls to higher 
education and is related to future hops and expectancies and effect on present behaviors. The evidence supports the 
hypotheses and is in line with previous research (e.g., Nurmi, 1991, Anderman et al, 199 and Volder and Lens, 
1982). Also the results showed that the most important future orientation components is motivational component 
and behavioral components placed on second levels. Cognitive components did not have effect on academic 
achievement. 
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